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Curriculum level 5 lesson plans
· Making a hāngi – passive tense
· Texting – past tense

· Plural possessive pronouns

· In the old days – past tense

· Communicating about self – past tense

· Idioms for praise

· Guessing identities

· Specifying names

· Using context clues

· Retelling a story
He mahi hāngi - Making a hāngi





Achievement objective

5.3 
Communicate about past habits and routines

Learning intentions

Students can:

· initiate and sustain short conversations
· list the steps to making a hāngi, using passive tense.

Modes
At the end of this lesson, students can:

· Make use of context and familiar language to work out relationships between things, events, and ideas.
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 Mātakitaki - Viewing

· Understand and respond to information and ideas encountered in a variety of visual texts.
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 Kōrero - Speaking

· Initiate and sustain short conversations.

Lesson Sequence

Discuss with the students the process of laying down a hāngi. Ask them what materials are needed, what tasks need to be undertaken, and how long it takes.

Have the students create a vocabulary list for laying a hāngi, for example: 

kari


dig

kōhatu

rock

wahie


firewood 

tahu


light (a fire)

mīti


meat

kūmara

sweet potato

rīwai


potato

In pairs at the computer, have the students perform the tasks in the interactive ‘Me mahi hāngī tātou’ (http://www.tki.org.nz/r/wick_ed/hangi/index.php).

When most students have played the interactive, discuss making hāngi; this time asking them to use the Māori phrases they have learnt, for example:
Me mahi hāngi tātou.


Let’s make a hāngi. 

Kua karia he rua.



The hole has been dug. 

Ka tahuna ngā wahie.


The wood is lit. 

E tunua ana ngā kai o te hāngi.

The food in the hāngi is cooking. 

Ka hikitia te hāngi. 


The hāngi is lifted. 

Language to use

heihei

chicken

paukena
pumpkin

poaka

pork

kāpeti

cabbage

pūrini

pudding 

Tips

Some of the vocabulary in this hāngi interactive comes from science (pūtaiao) vocabulary, which assists the students to use te reo Māori in another curriculum area. 

Discuss tikanga associated with kai and hospitality at the marae. 

Further learning

Lay a hāngi for a school event or fundraising event. 

Invite whānau members to the class to discuss kai Māori, hāngi, and the important role of kai in terms of manaakitanga.

Other resources

Te Pou Taki Kōrero. (2007). He Kohikohinga 48. Te Whanganui-a Tara.  (Features a hāngi, other stories on kai Māori and instructions for cooking kūmara, in simple language suitable for this level).

Te Pou Taki Kōrero. (2003). Hāngi Board Book. Te Whanganui-a Tara: Te Pou Taki Kōrero.  (Follows the hāngi process through to the long wait for the delicious contents to be revealed). Learning Media item 10698. 

Hāngi interactive:
http://www.tki.org.nz/r/wick_ed/hangi/index.php
He pato kupu - Texting 




Achievement objective

5.1 
Communicate about past activities and events

Learning intention
Students can relay an event using text messaging. 

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening

· Distinguish between past and present actions and states.
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 Tuhituhi - Writing

· Use appropriate writing conventions. 
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 Kōrero - Speaking

· Discuss topics of mutual interest.

Materials

Resource sheet 5A: He pato kupu 

Lesson sequence

Ask the students to write a short message to their friend about the best weekend ever (real or imagined). 

They should note the details of the weekend. What happened? Who was there? Where were they? When did it finish? 

Have the students write the details using the construction, ‘Ka (verb)…’, or ‘I (verb)…’. Note that both of these forms can be used in the past tense. 

Ask the students how they text in Māori and list some of the alternative words on the board.

Ask the students to shorten their sentence about their weekend to create a text message, using text spelling on the blank screen of the cell phone drawing on Resource sheet 5A: He pato kupu. 
They can use numbers, or letters to represent words or syllables, for example, ‘hyre’ for ‘haere’. 

Language to use

Model sentences 

I + verb + subject
 

I haere au


I went

I te + verb + subject 

I te whakamā au

I was shy

Ka + verb 



Ka pukuriri au

I got angry

Vocabulary

hōhā


bored

mataku

scared

whakamā

shy

pukuriri

angry

koa


happy

kaha


strong
nōtemea

because

Māori text words

4karongo

whakarongo

listen

hyre


haere


go

4re


whare


house

2taki


tūtaki


meet

pori2


Porirua

Porirua

my


mai


(this way)

10a


tēnā


that

py


pai


good

2puna


tupuna

ancestor

pofiri


pōwhiri

welcome

a2


atu


(away from texter) 

rnga


runga/ringa

above/hand

k


kei


at, on, in 

t


te


the 

roto2


Rotorua

Rotorua

h6


hono


join

krka


karaka

o’clock

wya


waea


call

kna


konā


that place

Tip

This task can be performed individually, in pairs or in small groups. Working in pairs or small groups is preferable as the students will be able to process their ideas and language through interaction.

Other resources

Ministry of Education. (2005). Kia kakama. (pp. 68-69). Wellington: Huia Publishers. Item 94113.

He pēpi tā tātou - We have a baby





Achievement objective

5.4 
Describe, compare and contrast people, places and things.
Learning intention
Students can use possessive pronouns appropriately, in a group activity.

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening

· Make use of context and familiar language to work out meaning and relationships between things, events, and ideas.
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 Kōrero - Speaking

· Use appropriate pronunciation, stress, rhythm, and intonation. 

Materials

Dolls or other toys to represent babies. (If unavailable, roll up jerseys and cradle to simulate holding a baby). 

Lesson sequence

This activity requires dolls (or teddy bears or other items) to represent babies. 

Demonstrate to the students the target language with a volunteer group of four students to role play a family, for example, parents and two children. Ask the students to bring clothes to school to dress in, as preparation for the role. 

Give a ‘baby’ to one family member to show/introduce to the ‘family’. He or she tells them ‘He pēpi tā tātou’, ‘We have a baby.’ 

In this scenario, it may be a surprise to family members that they have a baby. Acting surprised or happy, other members of the family take turns holding the baby and repeat the statement, ‘He pēpi tā tātou’.

As the baby is handed from one person to the next, the students should say ‘Anei tā tātou pēpi’, ‘Here is our baby’.

Remind the students that by using ‘tātou’ the family is saying that the baby belongs to all of the group, in other words, inclusive of everyone.
Hand another ‘baby’ (or two) to the family. Ask the students how they would say ‘We have some babies’, or ‘We have babies’. Write the first statement on the board for the students to consider how the sentence may change:
 ‘He pēpi ā tātou’. ‘We have babies’. 

Ask the first student to show/introduce the ‘babies’ to the group and say, ‘He pēpi ā tātou.’

The babies are passed from one member of the family to the next as they repeat this statement. 

To reinforce the original (singular) statement, ask the group to return all but one baby to the teacher and ask them to each say: ‘He pēpi tā tātou’.

Language to use

Ngā kupu ingoa 
Nouns (from ‘ā’ category)

pukapuka

book

pene 


pen

pēpi


baby

ruri


ruler

kai


food

paoro


ball

pēke 


bag

pūtea


money

pātai


question

Ngā kupu ingoa
Nouns (from ‘ō’ category)

motokā

car

waka


canoe

hōiho


horse

whenua

land

whare


house/building

mātua


parents

rākau


tree

Tips
This activity uses items in the ‘ā’ category. Introduce items from the ‘ō’ category in a subsequent lesson, eg clothing to dress-up in, grandparents, houses (such as those in Monopoly). 

Consider local variations of the pronunciation of the plural ‘ā tātou’, for example: ‘wā tātou’.

Further learning

Keep repeating the activity by introducing a different single item, followed by further items, for example:

He pukapuka tā tātou.
We have a book. 

He pukapuka ā tātou.
We have some books.
He paoro tā tātou.


We a ball.

He paoro ā tātou.


We have some balls. 

He pātai tā tātou.


We have a question. 

He pātai ā tātou.


We have some questions. 

Introduce further pronouns in a subsequent lesson. For example, two groups of three or more students face each other and make statements about items they possess. 

Group one might say: 


He paoro tā mātou.

We (3+) have a ball.

He pēpi tā koutou. 


You (3+) have a baby.

Group two would respond:

He paoro tā koutou.

You (3+) have a ball. 

He pēpi tā mātou. 


We (3+) have a baby. 

I ngā rā o mua - In the old days 



Achievement objective

5.1 
Communicate about past activities and events

Learning intention
Students can recount an interview. 

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening
· Distinguish between past and present actions and states.
[image: image9.jpg]


 Kōrero - Speaking
· Use appropriate pronunciation, stress, rhythm, and intonation.
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 Tuhituhi - Writing
· Write a range of text types, a range of purposes and audiences.
Materials

Resource sheet 5B: I ngā rā o mua 

Lesson sequence
In this lesson, explain that the students will survey a parent, aunty, uncle, grandparent or teacher about matters of interest when they were younger. 

Copy, distribute and discuss Resource sheet 5B: I ngā rā o mua with the class. Tell the students to use the questions on this sheet to conduct their interviews in Māori or English. 

The students should write the responses to their questions on the resource sheet and return them to their teacher. Ask students questions, such as:

Harry, i kōrero koe ki a wai?

Who did you talk to, Harry?

Ki taku kuia.




To my Nanny.

Ko wai tana ingoa?



What is her name?

Ko Nanny Rau. 



Nanny Rau.

I a ia e kura ana, i kōrero Māori ia? 

When she was at school, did she speak Māori?

I a ia e taiohi ana, he aha ngā tino kākahu?

When she was a teenager, what clothes were in fashion?

In pairs, have the students ask one another about the results of their surveys.  

Language to use

I kōrero koe ki a wai?

Who did you talk to?

I a koe e _______ ana …

When you were ________ …


I a ia e _______ ana …

When she was ________ …

Ngā kupu ingoa
Nouns
hongere

TV channels

tino kākahu

clothes in fashion

whakaaturanga
TV shows

Further learning

In their discussions, students could compare past fashions and entertainment with present ones:

I ngā rā o mua, he weriweri ngā kākahu. Ināianei, he ātaahua ngā kākahu.

‘In the past, fashions were ugly. Now clothes are nice’. 

‘I ngā rā o mua, e rua anake ngā hongere. Ināianei, he maha ngā hongere’. 

‘In the past there were only two Television channels. Now there are many’.

The students could research online articles that detail ‘ngā rā o mua’, or days past; for example, Te Ao Hou magazine online. A class trip to a local museum could also be arranged. 

Other resources

View all editions of Te Ao Hou magazine: http://teaohou.natlib.govt.nz/teaohou/index.html
Search for your local museum at this site : http://www.nzmuseums.co.nz/home.htm
I whānau au i Waitaki - I was born in Waitaki

Achievement objective

5.1 
Communicate about past activities and events

Learning intention
Students can:

· talk about events in their past. 

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening
· Distinguish between past and present actions and states
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 Kōrero - Speaking
· Discuss topics of mutual interest
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 Tuhituhi - Writing
· Use appropriate writing conventions. 

Lesson sequence

To prepare for this doughnut task (an adaptation of a 4-3-2 task), arrange the class in two circles, one inside the other. Those in the inner circle face a partner in the outer circle. 

Students in the outer circle must make at least four statements to their partner about their past, for example: ‘I whānau au i 
‘, ‘I haere au ki te kōhanga i 
 ‘ etc.

The students make their statements for 30 seconds while their partner listens without interruption. These same students in the outer circle then move around one position and repeat their same kōrero to another person in 25 seconds. 

The outer students move to a third partner, having 20 seconds to complete their same kōrero this time. 

Language to use

Model sentences about the past 

I + verb + subject + i + location


I whānau au i Waitaki

I was born in Waitaki

Vocabulary

whānau

born


kura tuatahi

primary school

haere


went/attended
noho


lived

tākaro


played (sports)
nuku


moved

kura tuarua

high school

Further learning

When the outer students have spoken 3 times, ask students to swap roles, in other words, the listeners now become the speakers, and vice versa:
I whānau au i Waitaki.

I haere au ki te kōhanga reo i Ōtautahi. 

I haere au ki te kura tuatahi i Oamaru. 

I tākaro poi tarawhiti au. 

I haere au ki te kura tuarua i Whangārei. 

or when talking about another person (as an adaptation):

I whānau a Māka i Waitaki.

I haere ia ki te kōhanga reo i Ōtautahi. 

I haere ia ki te kura tuatahi i Oamaru. 

I tākaro poi tarawhiti ia. 

I haere ia ki te kura tuarua i Whangārei. 

Other resources

Ministry of Education. (2005). Kia kakama. (pp. 68-69). Wellington: Huia Publishers. Item 94113.

Ka rawe! - Excellent!

Achievement objective

5.2 
Communicate about present and past states, feelings, and opinions

Learning intentions

Students can:

· Use kīwaha as a form of praise
· Experiment with new language and review writing for accuracy. 
Modes
At the end of this lesson, students can:
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 Tuhituhi - Writing
· Use appropriate writing conventions 

· Write information on familiar topics in a range of contexts, past and present.
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 Whakaatu - Presenting
· Communicate information, ideas, or narrative, through texts in which visual and verbal features interact to produce particular meanings and effects. 

Materials

Resource sheet 5C: Te kōwhiringa

Lesson sequence

In this activity students will hold an award ceremony for their class. Students will discuss and determine the award categories, nominate a partner, vote for the nominees, make certificates and present awards at the award ceremony. 

Possible award categories are listed below and should be written on the board. Alternatively, students can suggest their own categories. 

In pairs, students discuss the categories they might be nominated for, by discussing their strengths/interests: 

He kaha koe ki te ______ nōtemea __________. 

You are good at ______ because ________. 

Place names and nominated categories will be selected by a small group who manage the voting process. Students could complete a voting process using Resource sheet 5C: Te kōwhiringa. This resource sheet has spaces for as many as ten categories. 

The ‘scrutineer’ group analyses the names and categories provided. When the results are tallied, students take turns announcing/presenting the winners of the categories in pairs:

Ko te toa o te tohu mō te __________, ko ___________ .

The winner of the __________ award is __________ .

As each award is announced/presented, presenters must use one of the kīwaha (idioms) listed below by way of praise. Each kīwaha can be used only once. To support students, the teacher could write the kīwaha on the board and mark them off as they are used. 

Language to use

Possible award categories

te tohu mō te kōrerorero 



communication award

te tohu mō te whakapiki reo 


improved Modes in te reo Māori


te tohu mō te reka o te tangi a te waea 
phone ring tones

te tohu mō te rangatiratanga


leadership

te tohu mō te whiwhi mātauranga

academic achievement

te tohu mō te waruwaru rīwai


peeling potatoes 

te tohu mō te kōwhā kūtai


shelling mussels 

te tohu mō te mahi toi



art

te tohu mō te hākinakina



sports

te tohu mō te waiata



singing

te tohu mō te mihimihi



formal greetings

te tohu mō te whakakata tangata

humour

te tohu mō te whiwhi waiata pai
                   for having the best songs
Ngā kīwaha





Idioms 

Ka rawe!





Excellent!

He toki koe ki te waiata!



You’re too much at singing!

Koia kei a koe ki te kōrero Māori!

You’re neat at speaking Māori. 

Kei runga noa atu koe!



Good on you!

Tau kē koe!





You look the part!

Kino kē koe!





You’re too much!

Ka pai hoki koe!




Good on you!

Tip

Class competitions could be held to determine winners of categories, such as creating songs or impromptu speeches. 

Further learning

Students write a short paragraph about one of the people whose nomination they supported, using kīwaha to illustrate their thoughts. Such kōrero could be placed anonymously on the board next to photos of all students in the class:

He tangata autaia taku hoa nōtemea he toki ia ki tana mahi.

My friend is extraordinary because she’s a gun at her work. 

Ko wai ahau? - Who am I? 





Achievement objective

5.4 
Describe, compare and contrast people, places and things

Learning intention
Students can use context clues to guess identities.
Mode
At the end of this lesson, students can:
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 Pānui - Reading

· Understand specific details in written contexts that may contain some unfamiliar language. 

Materials

Resource sheet 5D: Ko wai ahau? 

Lesson sequence

The teacher prints and laminates Resource sheet 5D: Ko wai ahau? and places it on the wall. 

A different student secretly fills the spaces in each lesson, writing information about themselves using a white-board pen. 

The rest of the class must guess who the mystery student is.
Language to use

Example answers

Nō Otepoti ahau.

Nō Te Teko ahau. 

He wahine ātaahua ahau. 
He kōtiro matatau ahau. 

He tamaiti koi ahau. 

He tama whakamā ahau. 

Tekau mā whā aku tau.

He tino kaha au ki te mahi pāngarau.

He tino kaha au ki te mahi kapa haka.

He pai ki ahau ngā (name of band).

He pai ki ahau ngā (sports team).

Tips

The teacher or students could describe other people, for example, popular teachers, iwi leaders, Television celebrities. 

It is useful to encourage students to investigate and use the correct versions of Māori place names eg Ōtākou, Whanganui, Ōtāwhao (Te Awamutu). 

Further learning

Incorporate kīwaha into the sentences, for example:

He tino kaha au ki te ...




could be 

He toki au ki te ...

Other resources

The New Zealand Geographic Board. (1990). He kōrero pūrākau mō ngā taunahanahatanga a ngā tūpuna: place names of the ancestors. (first edition). Wellington. 

Māori place names http://www.tetaurawhiri.govt.nz/english/resources_e/placenames.shtml
Explore regions of Aotearoa http://www.teara.govt.nz/Places/en
Ko wai ngā atua? - Who are the gods? 





Achievement objective

5.3 
Communicate about past habits and routines

Learning intention
Students can:

· specify names.  

Modes
At the end of this lesson, students can:
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 Pānui - Reading
· Make use of context and familiar language, to work out relationships between things, events, and ideas.
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 Mātakitaki - Viewing
· Understand and respond to information and ideas encountered in a variety of visual contexts.
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 Kōrero - Speaking
· Initiate and sustain short conversations.  

Lesson sequence

The following lesson can be built around catering work; for example, during a shared lunch or wānanga at a marae. 

As the whānau prepares kai, ask the students questions about the Māori gods associated with that kai, for example:
Ko wai te atua o te kūmara? 

Who is the god of the kūmara?

Ko Rongo te atua o te kūmara.

Rongo is the god of the kūmara. 

Language to use

Ko wai te atua o te wai māori?
Ko Parawhenuamea te atua o te wai māori. 

Ko wai te atua o te whenua?

Ko Papatūānuku.  

Ngā kai (Food)



Ngā atua (Gods)

kūmara




Rongo

pipi





Tangaroa

kūtai





Tangaroa

wai māori




Parawhenuamea

manu (tītī, heihei)

Tāne

Tips

When preparing the menu for the kai, ensure the inclusion of the food types to be discussed. 

Remind the students that different iwi may have different versions of stories of atua Māori, for example, in Kai Tahu, Ranginui is called Wātea.

Further learning

Discuss other features of the relationship between Māori and the environment on a bush walk, or by looking around the school; for example:

ngā whare




Tāne Mahuta/Rongo

te whenua




Papatūānuku

te kohu




Hinepūkohurangi

ngā rākau (including Māori names)
Tāne Mahuta

te marae ātea



Tūmatauenga

te ua





Tāwhirimātea

ngā hau




Tāwhirimātea

ngā awa




Parawhenuamea

Reinforce the sentence structure by asking questions about people and their responsibilities:

Ko wai te kaiako o te mahi hākinakina?
Who is the sports teacher? 

Ko wai te rangatira o te tīma poi tarawhiti?
Who is the captain of the netball team?

Other resources

Orbell, M. R. (1998). A concise encyclopedia of Māori myth and legend. Christchurch: Canterbury University Press. 
Whakapapa pertaining to Tāne Mahuta: http://www.teara.govt.nz/NewZealanders/MaoriNewZealanders/MaoriCreationTraditions/3/ENZ-Resources/Standard/1/en
Whakapapa pertaining to Parawhenuamea: http://www.tki.org.nz/r/arts/ngatoi/toi_ataata/profile/profile_cw_e.php
Nō Amerika au? - Am I from America?





Achievement objective

5.4 
Describe, compare and contrast people, places and things

Learning intention
Students can use context clues to work out identities or names of objects. 

Modes
At the end of this lesson, students can:
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 Kōrero - Speaking
· Use appropriate pronunciation, stress, rhythm, and intonation

· Discuss topics of mutual interest.
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 Whakarongo - Listening 

· Understand specific details in contexts that may contain some unfamiliar language. 

Materials

A5 paper and Sellotape. 

Lesson sequence
In this task, the teacher writes a mystery word, or the name of a person, on A5 paper and affixes it to students’ backs. 

To identify who or what their mystery word is, students ask each other one question at a time. They can only answer questions with yes or no answers. If the answer to their question is yes, they may ask another question. If it is no, they must wait until all other students have had a turn. 

Possible categories for this activity:

	Things 


	People
	Iwi

	things outside the room (kōhatu, rau, paoro, motokā, hau, papa)
	iwi leaders (Nō Ngā Puhi au? He kaitōrangapū au? He tāne au? Kei te ora tonu au?)
	can be nominated by teacher or students 

(sample questions listed below)

	things in the room (tēpū, tūru, whāriki, papa tuhituhi, pukapuka, pouaka whakaata)
	famous people (Nō Amerika au? He wahine au? He kaiwaiata au?)
	

	sports (Tokohia ngā tāngata? Ka tākaro i waho? Ka whanaia te paoro?) 
	student names (He kōtiro au? He tāroa au? E tākaro poi tarawhiti ana au?)
	

	TV shows (He reo Māori tēnei whakaaturanga? Nō Amerika? He mea whakakata tēnei? )
	
	


For an ‘iwi’ category, encourage the students to ask a set number of questions before they may guess who their iwi is:

Pātai





Whakautu

Kei te Ika a Māui au?

Āe.

Kei te Tai Hauāuru au?


Kāore.

Kei te Tai Rāwhiti au?

Āe.

Ko Mātaatua taku waka?


Āe.

Ko Pūtauaki taku maunga?

Kāore.

Ko Maungapōhatu taku maunga?

Āe.

Ko Ngāi Tūhoe taku iwi?


Āe!

Language to use

Ngā kupu pātai  

Sample questions

Kei te Ika a-Māui au?

Am I in the North Island?

Kei te Tai Rāwhiti au?

Am I on the East Coast?

Ko Tākitimu taka waka?

Is my canoe Tākitimu?

Ko Taranaki taku maunga?

Is my mountain Taranaki?

Ko Whanganui taku awa?

Is my river Whanganui?

Tips

It will be useful for the teacher to facilitate a session on pepeha and iwi histories as a pre-task for the iwi category. Short iwi histories are available on the Te Ara website. 

Make sure that the students follow the rules by not looking at the labels on their backs. 

Other resources

Walker, R. (2006). Māori peoples of New Zealand: ngā iwi o Aotearoa. Wellington: David Bateman Ltd.

Iwi histories:

http://www.teara.govt.nz/NewZealanders/en
Te mahi hī a Māui - Māui’s fishing  





Achievement objective

5.2 
Communicate about present and past states, feelings, and opinions

Learning intention
Students can retell a story. 
Modes
At the end of this lesson, students can:
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 Tuhituhi - Writing
· Write information on familiar topics in a range of contexts, past and present.
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 Pānui - Reading
· Distinguish between past and present actions and states. 
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 Whakarongo - Listening
· Understand specific details in contexts that may contain some unfamiliar language.

Materials

Resource sheet 5E: Te Ika a Māui

Resource sheet 5F: Ko Māui rāua ko te Rā

Resource sheet 5G: Ko Māui rāua ko Mahuika

Resource sheet 5H: Ngā kōrero Te mahi hī a Māui 
Māori Myths, Legends and Contemporary stories:
http://www.tki.org.nz/r/maori/nga_pakiwaitara/index_e.php 

Lesson sequence

Tell the students that the story of Māui fishing up Te Ika a Māui describes how he came to be fishing with his brothers and the outcome of the fishing trip. 

Read the story to them using Resource sheet 5H: Ngā kōrero Te mahi hī a Māui.

Make dictionaries available so that students can check unfamiliar vocabulary. 

In pairs, students then retell this Māui story in their own words, in Māori. 

Print copies of Resource sheets 5E, 5F and 5G for students to complete. The answers are online in three Māui stories found on the Te Kete Ipurangi website: http://www.tki.org.nz/r/maori/nga_pakiwaitara/index_e.php 

Find these stories in the right hand menu:

Māui and the giant fish

How Māui brought fire to the world

How Māui slowed the sun 

Language to use

Model answers for Resource sheet 5E: Te Ika a Māui: 

1. Kia haere atu ia ki te hī ika i te taha o ana tuākana. 

2. Nōtemea kāore ia i whakaaetia kia haere ki te hī ika (e ana tuākana). 

3. Nōtemea i haere huna a Māui i tō rātou waka. 

4. I mau tika tonu i te whiutanga.

5. Ka wehi rātou.

6. Nōtemea i huri tonu rātou ki te tapahi haere i te ika. I tautohe hoki rātou. 

Model answers for Resource sheet 5F: Ko Māui rāua ko te Rā: 

1. I te kai ia.

2. Nā Murirangawhenua. 

3. I te moe ia. 

4. ‘Taura nui, taura roa, taura kaha, taura toa, taura here i a Tama nui te rā, whakamaua kia mau kia ita!’

5. Kia pūhoi tana haere, kia āta haere ia.

Model answers for Resource sheet 5G: Ko Māui rāua ko Mahuika: 

1. Āe (ka whakawetongia e Māui ngā ahi o ngā kāinga).  

2. Ko Taranga (te rangatira o te kāinga). 

3. I roto i te ana.

4. Kia homai he ahi.

5. Ka huri a Māui hei kāhu.

6. Ko Tāwhirimātea.   

7. He kura, he whero
Further learning

The students could develop their own quiz questions based on their knowledge of pakiwaitara Māori, eg the separation of Ranginui and Papatūānuku, Tāne Mahuta, Tāwhaki, the waka migrations:
He aha te take ka wehe ai a Rangi rāua ko Papa?  

Ko wai te tāne o Hineahuone?

I pīrangi a Tū kia wehe ana mātua? 

Other resources

Alpers, A. (2001). Māori myths and tribal legends. Auckland: Pearson Education New Zealand Ltd. 

Orbell, M. R. (1998). A concise encyclopedia of Māori myth and legend. Christchurch: Canterbury University Press. 


[image: image28]
Curriculum level 5 lesson plans 
From: TKI | Te reo Māori in the New Zealand Curriculum | Lesson plans 
http://tereomaori.tki.org.nz/Teacher-resources/Te-reo-Maori-lesson-plans/Curriculum-level-5-lesson-plans
© New Zealand Ministry of Education 2010 – copying restricted to use by the New Zealand education sector 
Page 1 of 1

[image: image26]
Curriculum level 5 lesson plans 
From: TKI | Te reo Māori in the New Zealand Curriculum | Lesson plans 
http://tereomaori.tki.org.nz/Teacher-resources/Te-reo-Maori-lesson-plans/Curriculum-level-5-lesson-plans
© New Zealand Ministry of Education 2010 – copying restricted to use by the New Zealand education sector 
Page 8 of 31

[image: image25][image: image26][image: image27][image: image28][image: image29.jpg]AAA

Te Reo Maori in English-medium Schools

TE TAHUHU O TE MATAURANGA
Ministry of Education



[image: image30.jpg]2 AAN (IR e AYh) RV A TAN [



[image: image31.png]


